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 School wide learning outcomes 
are rarely mentioned with 
communicating with student‐ 
athletes 

 
 

 The planning and implementation 
of large group presentations and 
individual conferences specifically 
address none of the nine UDL 
guidelines 

 
 

 The published school‐wide goals 
are rarely incorporated into large 
group  presentations and  
individual conferences utilizing the 
UDL guidelines 

 
 

 Multiple means of engagement 
are not built into interactions with 
student‐athletes 

 
 

 Interactions do not compel 
student‐athletes to participate in 
rigorous thinking and apply what 
they’ve learned 

 
 

 Scaffolding and remediation 
strategies are never utilized when 
supporting student ‐athletes and 
coaches 

 School learning outcomes are 
occasionally mentioned when 
communicating with student‐ 
athletes 

 
 

 The planning and implementation 
of large group presentations and 
individual conferences specifically 
address some of the nine UDL 
guidelines 

 
 

 The published school‐wide goals 
are rarely incorporated into large 
group  presentations and  
individual conferences utilizing the 
UDL guidelines 

 
 

 Multiple means of engagement 
are rarely built into interactions 
with student‐athletes 

 
 

 Interactions rarely compel 
student‐athletes to participate in 
rigorous thinking and apply what 
they’ve learned 

 
 

 Scaffolding and remediation 
strategies are rarely utilized when 
supporting students‐athletes and 
coaches 

 School learning outcomes are 
mentioned when communicating 
with student‐athletes 

 
 

 

 The planning and implementation 
of large group presentations and 
individual conferences specifically 
address most of the nine UDL 
guidelines 

 
 

 The published school‐wide goals 
are occasionally incorporated into 
large group presentations and 
individual conferences utilizing the 
UDL guidelines 

 
 

 Multiple means of engagement 
are occasionally built into 
interactions with student‐athletes 

 
 

 Interactions occasionally compel 
student‐athletes s to participate in 
rigorous thinking and apply what 
they’ve learned 

 
 

 Scaffolding and remediation 
strategies are occasionally utilized 
when supporting student ‐athletes 
and coaches 

 School learning outcomes are 
clearly incorporated into 
communication with students‐ 
athletes 

 
 

 The planning and implementation 
of large group presentations and 
individual conferences specifically 
address the nine UDL guidelines 

 
 

 

 The published school‐wide goals 
are often incorporated into large 
group presentations and individual 
conferences utilizing the UDL 
guidelines 

 
 

 Multiple‐ means of engagement 
are built into interactions with 
student‐athletes 

 
 

 Interactions regularly compel 
student‐athletes to participate in 
rigorous thinking and apply what 
they’ve learned 

 
 

 Scaffolding and remediation 
strategies are utilized when 
supporting student ‐athletes and 
coaches 
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 There is no evidence of multiple 

means of representation when 
providing information to groups 
and individuals 

 
 

 Multiple means of action and 
expression are not common 
among all presentations and 
conferences 

 
 

 Group presentation and individual 
conferences do not help student‐ 
athletes make connects between 
school , athletics and their future 

 
 

 

 Athletics lack connections to 21st 

Century skills 
 

 

 Through coaching, students‐ 
athletes do not contribute to self‐ 
development through appropriate 
decision‐making 

 
 

 The learning environment is not 
flexible 

 
 

 

 Learning moments are ignored 

 There is little evidence of multiple 
means of representation when 
providing information to groups 
and individuals 

 
 

 Multiple means of action and 
expression are rarely common 
among all presentations and 
conferences 

 
 

 Group presentation and individual 
conferences rarely help student ‐ 
athletes make connects between 
school , athletics and their future 

 
 

 

 Few athletic lessons are 
connected to 21st Century skills 

 
 

 Through coaching, student ‐ 
athletes rarely contribute to self‐ 
development through appropriate 
decision‐making 

 
 

 Limited ability to create a flexible 
learning environment 

 
 

 

 There is a limited ability to adapt 
to learning moments 

 There is some evidence of 
multiple means of representation 
when providing information to 
groups and individuals 

 
 

 Multiple means of action and 
expression are occasionally 
common among all presentations 
and conferences 

 
 

 Group presentation and individual 
conferences occasionally help 
student ‐athletes make connects 
between school , athletics and 
their future 

 
 

 Some athletic lessons are 
connected to 21st Century skills 

 
 

 Through coaching, student ‐ 
athletes occasionally contribute to 
self‐development through 
appropriate decision‐making 

 
 

 Demonstrates the occasional 
ability to create a flexible learning 
environment 

 
 

 There is an occasional ability to 
adapt to learning moments 

 There is clear evidence of multiple 
means of representation when 
providing information to groups 
and individuals 

 
 

 Multiple means of action and 
expression are common among all 
presentations and conferences 

 
 

 

 Group presentation and 
individual‐athletes conferences 
often help student make connects 
between school , athletics and 
their future 

 
 

 Many athletic lessons require 
connections to 21st Century skills 

 
 

 Through coaching, student ‐ 
athletes consistently contribute to 
self‐development through 
appropriate decision‐making 

 
 

 Demonstrates the ability to create 
a flexible learning environment 

 
 

 

 There is an ability to adapt to 
learning moments 
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 PBIS expectations are not evident 
 
 
 
 

 

 Interactions with student‐athletes 
are not connected to the school 
wide PBIS management system 

 
 

 

 An environment of trust and 
responsibility between the coach 
and student‐athletes is not 
evident 

 
 
 
 

 

 The coach’s rules does not refer to 
the school‐wide expectations and 
does not utilize PBIS language 

 
 

 

 Student‐athletes report not 
feeling respected, cared about, 
and well known by the coach 

 
 

 Students report not feeling 
respected, cared about, and well 
known by other athletes 

 
 

 The environment decreases the 
demonstration of responsible 
behavior from athletes and 
behavior management is done 
without a professional tone 

 PBIS expectations are not evident 
(e.g., posted) and are not referred 
to during interactions with 
student‐athletes 

 
 

 Interactions with student‐athletes 
are minimally connected to the 
school wide PBIS management 
system 

 
 

 Few student‐athletes demonstrate 
a positive association with the 
coach and a commitment to the 
school culture 

 
 
 
 

 

 The coach’s rules demonstrates a 
weak connection to the school‐ 
wide expectations using little PBIS 
language 

 
 

 Few student‐athletes report 
feeling respected, cared about, 
and well known by the coach 

 
 

 Few students report feeling 
respected, cared about, and well 
known by other athletes 

 
 

 The environment limits the 
demonstration of responsible 
behavior from athletes and 
behavior management is done 
without a professional tone 

 PBIS expectations are evident 
(e.g., posted), but are not referred 
to during interactions with 
student‐athletes 

 
 

 Interactions with student‐athletes 
are connected to the school wide 
PBIS management system 

 
 

 

 Many student‐athletes 
demonstrate positive association 
with the coach and a commitment 
to the school culture 

 
 
 
 

 

 The coach’s rules demonstrates a 
connection to the school‐wide 
expectations using some PBIS 
language 

 
 

 Some student‐athletes report 
feeling respected, cared about, 
and well known by the coach 

 
 

 Some students report feeling 
respected, cared about, and well 
known by other athletes 

 
 

 The environment encourages and 
supports the demonstration of 
responsible behavior from 
athletes but behavior 
management is done without a 
professional tone 

 PBIS expectations are evident 
(e.g., posted) and are referred to 
during interactions with student‐ 
athletes 

 
 

 Interactions with student‐athletes 
are clearly connected to the 
school‐wide PBIS management 
system 

 
 

 Student‐athletes demonstrate a 
positive association with the coach 
and demonstrate a commitment 
to the school culture, and 
interactions between students and 
the athletic director model 
collaborative relationships 

 
 

 The coach’s rules demonstrates a 
clear communication of the 
school‐wide expectations using 
PBIS language 

 
 

 Most student‐athletes report 
feeling respected, cared about, 
and well known by the coach 

 
 

 Most students report feeling 
respected, cared about, and well 
known by the athletes 

 
 

 The environment encourages and 
supports the demonstration of 
responsible behavior from 
athletes and behavior 
management is done with a 
professional tone 
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 School management issues are 
widely evident and little 
commitment to a shared culture 
of learning is missing 

 
 

 Cultural perspectives and 
experiences are not valued and 
ethnically diverse athletes do not 
feel respected and welcomed 
(e.g., athletes are not comfortable 
within the environment, they are 
not active members of the school, 
and the language and actions used 
by the athletic director do not 
reflect these values) 

 School management issues are 
present and there is little 
commitment to a shared culture 
of learning 

 
 

 Few cultural perspectives and 
experiences are valued and 
ethnically diverse athletes feel 
respected and welcomed (e.g., 
few athletes are comfortable 
within the environment, few are 
active members of the school, and 
the language and actions used by 
the athletic director loosely reflect 
these values) 

 School management issues are 
minimal and there is some 
evidence of a shared commitment 
to a culture of learning 

 
 

 Some cultural perspectives and 
experiences are valued and 
ethnically diverse athletes feel 
respected and welcomed (e.g., 
some athletes are comfortable 
within the environment, some are 
active members of the school, and 
the language and actions used by 
the athletic director loosely reflect 
these values) 

 Athletes take great pride in the 
school culture and actively work to 
reinforce and defend it 

 
 

 

 Multiple cultural perspectives and 
experiences are valued and 
ethnically diverse athletes feel 
respected and welcomed (e.g., 
athletes are comfortable within 
the environment, are active 
members of the school, and the 
language and actions used by the 
athletic director reflects these 
values) 
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 Effective processes are not used 

by the coach to collaborate, share 
in the decision‐making process, 
and have a voice in the direction 
of the school 

 
 
 

 

 In coaches’ meetings the coach 
does not discuss student support 
strategies 

 
 
 

 

 Effective strategies are not used 
to review formative and 
summative data to help improve 
student‐athlete learning and the 
school experience 

 
 

 The coach is not developing a 
capacity to support his/her own 
practice 

 
 

 

 The coach does not use effective 
strategies to reflect on his/her 
own performance and the 
progress of the school 

 Few effective processes are in use 
in which the coach collaborates, 
shares in the decision‐making, and 
has a voice in the direction of the 
school 

 
 
 

 

 In coaches’ meetings the coach 
does not regularly discuss student 
support strategies 

 
 
 

 

 The coach rarely uses formative 
and summative data to help 
improve student‐athlete learning 
and the school experience 

 
 

 

 The coach rarely pursues 
professional development to 
support his/her own practice 

 
 

 

 Effective strategies are rarely used 
to allow the coach to reflect on 
his/her own performance and the 
progress of the school 

 The coach demonstrates 
transparent and effective 
processes including: 
collaboration, shared decision‐ 
making, and participating in the 
direction of the school 

 
 

 

 In addition to the coaches’ 
meetings the coach uses 
dedicated time (weekly or bi‐ 
weekly) to meet, collaborate, and 
discuss student support strategies 

 
 

 The coach sometimes uses 
formative and summative data to 
help improve student‐athlete 
learning and the school 
experience 

 
 

 The coach regularly pursues 
professional development to 
support his/her own 

 
 

 

 The coach actively uses effective 
strategies to reflect on his/her 
own performance and the 
progress of the school 

In addition to the “Effective” criteria: 
 The coach works with parents, 

district representatives, 
community members, etc. to 
actively provide productive 
feedback and have a voice in 
setting the direction of the school 

 
 

 In addition to the coaches’ 
meetings the coach conducts peer 
observations and other techniques 
to provide increased feedback and 
support to coaches and teachers 

 
 

 The coach often uses formative 
and summative data to help 
improve student‐athlete learning 
and the school experience 

 
 

 

 The coach habitually reviews and 
reflects on improving his/her 
practice through professional 
development and self‐reflection 

 
 

 The coach demonstrates evidence 
of regularly reflecting on his/her 
own performance and the 
progress of the school 
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 The coach does not display 

professional responsibilities of 
using corporation resources for 
improvement 

 
 

 The coach does not demonstrate 
leadership qualities to enhance 
the profession 

 
 
 
 
 

 

 The coach does not display an 
understanding of student‐athletes 
developmental characteristics 

 
 
 
 

 

 The coach seldom demonstrates 
professional responsibilities 

 The coach rarely uses corporation 
resources for improvement 

 
 
 

 

 The coach rarely supervises or 
mentors lay coaches/interns, 
assistant coaches/interns, or 
provides any training to other 
coaches/interns 

 
 
 

 

 The coach occasionally displays 
an understanding of student‐ 
athletes developmental 
characteristics 

 
 
 

 

 The coach occasionally 
demonstrates professional 
responsibilities 

 The coach often uses corporation 
resources for improvement 

 
 
 

 

 The coach regularly displays 
professional responsibilities of 
mentoring lay coaches/interns 
assistant coaches/interns, or the 
training of other coaches/interns 

 
 
 

 

 The coach regularly displays an 
understanding of student‐athletes 
developmental characteristics 

 
 
 
 

 

 The coach demonstrates 
professional responsibilities 

 The coach uses corporation 
resources for improvement and 
provides resources for others to 
improve 

 
 

 The coach exemplifies professional 
responsibilities by working  with  
lay coaches/interns, assistant 
coaches/interns, and other 
leadership opportunities in 
enhancing the profession 

 
 

 

 The coach displays a knowledge of 
individual student –athletes 
characteristics and regularly 
displays an understanding of 
students’ developmental 
characteristics 

 
 

 The coach always demonstrates 
professional responsibilities 
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 Few student‐athletes demonstrate 

appropriate annual academic 
progress 

 
 

 Never use data to address 
student‐athlete performance 
concerns 

 
 

 Evidence is not present that 
students‐athletes are completing 
rigorous class work and/or 
college‐prep work 

 
 

 

 Significant participation and 
achievement gaps between 
various groups in the school are 
demonstrated 

 
 

 Many student‐athletes are 
receiving Ds and Fs 

 
 
 
 
 

 

 Student‐athlete attendance is 90% 
or above 

 Some student‐athletes 
demonstrate appropriate annual 
academic progress 

 
 

 Rarely use data to address 
student‐athlete performance 
concerns 

 
 

 Few student‐athletes are 
successfully completing rigorous 
class work and/or college‐prep 
work 

 
 

 

 Participation and achievement 
gaps between various groups 
school‐wide are evident 

 
 

 

 Student‐athlete grades reflect 
consistently poor to average 
performance 

 
 
 
 

 

 Student‐athlete attendance is 92% 
or above 

 Many student‐athletes 
demonstrate appropriate annual 
academic progress 

 
 

 Sometimes use data to address 
student‐athlete performance 
concerns 

 
 

 Student‐athletes are successfully 
completing rigorous class work 
and/or college‐prep work 

 
 
 

 

 Participation and achievement gap 
between various groups school‐ 
wide are beginning to narrow 

 
 

 

 Grades are reflective of student‐ 
athlete progress and growth 

 
 
 
 
 

 

 Student‐athlete attendance is 95% 
or above 

 Most/all student‐athletes 
demonstrate appropriate annual 
academic progress 

 
 

 Regularly use data to address 
student‐athlete performance 
concerns 

 
 

 An exceptional number of 
student‐athletes are successfully 
completing rigorous class work 
and/or college prep work 

 
 

 

 Evidence shows narrowed 
participation and achievement 
gaps between various student 
groups school‐wide 

 
 

 An exceptional number of 
student‐athletes can articulate 
their academic achievements, 
areas that need improvement, and 
receive grades reflective of that 
ability 

 
 

 Student‐athlete attendance is 97% 
or above 
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 Many student‐athletes fail to 
demonstrate a strong, 
professional work ethic 

 
 
 

 

 Student‐athletes demonstrate a 
passive learning attitude waiting 
for direction 

 
 

 

 Student‐athletes are unaware of 
strengths and weakness regarding 
the school‐wide learning 
outcomes 

 
 

 

 Student‐athletes are unable to 
thoughtfully reflect on their skills 
and abilities 

 Few student‐athletes demonstrate 
a strong, professional work ethic 
and take personal responsibility 
for their success 

 
 

 

 Few student‐athletes demonstrate 
self‐directed learning and seek 
appropriate help when they need 
it 

 
 

 Few student‐athletes are aware of 
strengths and weakness regarding 
the school‐wide learning 
outcomes and work to improve 
their performance 

 
 

 Few student‐athletes demonstrate 
the ability to thoughtfully reflect 
on their skills and abilities 

 Some student‐athletes 
demonstrate a strong, 
professional work ethic and take 
personal responsibility for their 
success 

 
 

 Most student‐athletes 
demonstrate self‐directed learning 
and seek appropriate help when 
they need it 

 
 

 Some student‐athletes are aware 
of strengths and weakness 
regarding the school‐wide learning 
outcomes and work to improve 
their performance 

 
 

 Most student‐athletes 
demonstrate the ability to 
thoughtfully reflect on their skills 
and abilities (i.e. reflection 
journals, portfolios) 

 Most student‐athletes 
demonstrate a strong professional 
work ethic and take personal 
responsibility for their success 

 
 

 

 Student‐athletes consistently 
demonstrate self‐directed learning 
and seek appropriate help when 
they need it 

 
 

 Most student‐athletes are aware 
of strengths and weakness 
regarding the school‐wide learning 
outcomes and work to improve 
their performance 

 
 

 Student‐athletes demonstrate the 
ability to highlight their strengths 
and goals in pursuit of long term 
planning goals (i.e. through 
portfolios, resumes) 

 

 

 

 

 

 

 

 

 

 



  INEFFECTIVE 
(1) 

NEEDS IMPROVEMENT 
(2) 

EFFECTIVE 
(3) 

HIGHLY EFFECTIVE 
(4) 

 

PO
ST

 C
LA

SS
 

 Student‐athletes and/or parents 
report feeling poorly prepared for 
the next level of education or 
employment 

 
 

 No evidence that student‐athletes 
experience success at the next 
educational level or employment 

 
 
 
 

 

 Most or all student‐athletes need 
remediation at the next level 

 Few student‐athletes feel that 
their athletic experience prepared 
them well for their next steps in 
education or employment 

 
 

 Little evidence student‐athletes 
experience success at the next 
educational level or employment 

 
 
 
 

 

 Many student‐athletes need 
remediation at the next level 

 Most student‐athletes feel that 
their athletic experience prepared 
them well for their next steps in 
education or employment 

 
 

 Most student‐athletes experience 
success at the next educational 
level or employment 

 
 
 
 

 

 Most student‐athletes do not 
need remediation at the next level 

 Student‐athletes and/or parents 
report a high level of preparation 
for the next level of education or 
employment 

 
 

 Older alumni report working in a 
field that is rewarding and at a 
sufficient salary and virtually all 
student‐athletes demonstrate 
success at the next level of 
education or employment 

 
 

 Virtually no student‐athlete needs 
remediation at the next level 

 

 

COMMENTS: 


